OREGON HUMANITIES CURRICULUM GUIDE

	PART I
	

	TITLE
	Hidden Histories: The Farmers of Tanner Creek

	GRADES
	9-12

	TIME
	3-7 sessions of approx. 50 min. each, or 1-4 block sessions of approx. 90 min. each

	THEMES/TAGS
	Immigration, urban growth, displacement, gentrification, race, place, land, American Dream

	OVERVIEW
	     Too often, students view history as a static entity, the result of inexorable, autonomous forces coming to rest at foregone conclusions. But as Portland educator Linda Christensen writes, social justice education demands that we help students understand that “history is not inevitable…there are spaces where it can bend, change, and become more just.”
 When students apply a social justice lens to history, they discover the organic nature of change. This leads students to thoughtfully interpret and challenge history-making events happening all around them.
     In these lessons, students will delve into a “hidden history” of Portland through the essay “The Farmers of Tanner Creek,” and use it as an entry point for social critique and the exploration of past and present realities of immigration, displacement, gentrification, race, and the American Dream.

	PART II
	

	STANDARDS


	Literacy in History/Social Studies, Science, and Technical Subjects

Key Ideas and Details:

CCSS.ELA-Literacy.RH.9-10.1
Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.

CCSS.ELA-Literacy.RH.9-10.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.

CCSS.ELA-Literacy.RH.9-10.3
Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. 

CCSS.ELA-Literacy.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-Literacy.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.

CCSS.ELA-Literacy.RH.11-12.3
Evaluate various explanations for actions or events and determine which explanation best accords with textual evidence, acknowledging where the text leaves matters uncertain.

Integration of Knowledge and Ideas:

CCSS.ELA-Literacy.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

ELA Reading: Informational Text

Key Ideas and Details:

CCSS.ELA-Literacy.RI.9-10.1
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

CCSS.ELA-Literacy.RI.9-10.2
Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.

CCSS.ELA-Literacy.RI.11-12.1
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.

CCSS.ELA-Literacy.RI.11-12.2
Determine two or more central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to provide a complex analysis; provide an objective summary of the text.

ELA Speaking and Listening

Comprehension and Collaboration:

CCSS.ELA-Literacy.SL.9-10.1
Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively.

CCSS.ELA-Literacy.SL.9-10.1.a
Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

CCSS.ELA-Literacy.SL.9-10.1.b
Work with peers to set rules for collegial discussions and decision-making (e.g., informal consensus, taking votes on key issues, presentation of alternate views), clear goals and deadlines, and individual roles as needed.

CCSS.ELA-Literacy.SL.9-10.1.c
Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.

CCSS.ELA-Literacy.SL.9-10.1.d
Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.

CCSS.ELA-Literacy.SL.11-12.1
Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11-12 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively.

CCSS.ELA-Literacy.SL.11-12.1.a
Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

CCSS.ELA-Literacy.SL.11-12.1.b
Work with peers to promote civil, democratic discussions and decision-making, set clear goals and deadlines, and establish individual roles as needed.

CCSS.ELA-Literacy.SL.11-12.1.c
Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and creative perspectives.

CCSS.ELA-Literacy.SL.11-12.1.d
Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an issue; resolve contradictions when possible; and determine what additional information or research is required to deepen the investigation or complete the task.

ELA Writing:
CCSS.ELA-Literacy.W.9-10.2
Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.
CCSS.ELA-Literacy.W.9-10.2.a
Introduce a topic; organize complex ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

CCSS.ELA-Literacy.W.9-10.2.b
Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience's knowledge of the topic.

CCSS.ELA-Literacy.W.9-10.2.c
Use appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.

CCSS.ELA-Literacy.W.9-10.2.d
Use precise language and domain-specific vocabulary to manage the complexity of the topic.

CCSS.ELA-Literacy.W.9-10.2.e
Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

CCSS.ELA-Literacy.W.9-10.2.f
Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).

Production and Distribution of Writing:

CCSS.ELA-Literacy.W.9-10.4
Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1-3 above.)

CCSS.ELA-Literacy.W.9-10.5
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (Editing for conventions should demonstrate command of Language standards 1-3 up to and including grades 9-10 here.)

CCSS.ELA-Literacy.W.9-10.6
Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology's capacity to link to other information and to display information flexibly and dynamically.

CCSS.ELA-Literacy.W.11-12.2
Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.
CCSS.ELA-Literacy.W.11-12.2.a
Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

CCSS.ELA-Literacy.W.11-12.2.b
Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience's knowledge of the topic.

CCSS.ELA-Literacy.W.11-12.2.c
Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.

CCSS.ELA-Literacy.W.11-12.2.d
Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the complexity of the topic.

CCSS.ELA-Literacy.W.11-12.2.e
Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

CCSS.ELA-Literacy.W.11-12.2.f
Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).

Production and Distribution of Writing:

CCSS.ELA-Literacy.W.11-12.4
Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1-3 above.)

CCSS.ELA-Literacy.W.11-12.5
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (Editing for conventions should demonstrate command of Language standards 1-3 up to and including grades 11-12 here.)

CCSS.ELA-Literacy.W.11-12.6
Use technology, including the Internet, to produce, publish, and update individual or shared writing products in response to ongoing feedback, including new arguments or information.



	LEARNING OUTCOMES/ ESSENTIAL QUESTIONS
	Students will:
1) Use textual evidence to analyze immigrant experiences.

2) Demonstrate their reading proficiency through a reading assessment or work sample.

3) Explore issues of immigration, urban growth, displacement, gentrification, race, place, land, and the American Dream, while demonstrating their ELA and history/social studies skills through discussion and/or writing.
Essential Questions:

1) What are some of the consequences of economic and urban growth, and who is responsible for these consequences?
2) Who benefits and who suffers when places change and grow, and why?
3) Why is it important to know the history of where we live, and how does this history shape the ways we live in the present?
4) What are the obstacles and opportunities that immigrants experience, and how can we best address these obstacles to create more equal opportunities for all?
5) What is the American Dream, and how has it evolved from the past to the present? Who has access to it, who doesn’t, and why?

	Depth of Knowledge (DOK)
	Levels 1, 2, 3, 4
For more information on DOK, see:

https://static.pdesas.org/content/documents/M1-Slide_19_DOK_Wheel_Slide.pdf


	PART III
	

	MATERIALS/ TECHNOLOGY
	Maps of Goose Hollow, past and present

Computer and projector for PowerPoint introduction mini-lecture

Computers/devices with which students may produce and publish their writing (optional)

	PRINTOUTS

	Vocabulary sheet
“The Farmers of Tanner Creek” text

Reading assessment
Reading work sample template (option to be used with reading assessment)
Writing assessment/discussion guide

Poetry assignment (extension)
Discussion rubric (optional)

Reading scoring guides:
ODE Informational Text Reading Scoring Guide (English):

http://www.ode.state.or.us/wma/teachlearn/testing/scoring/guides/2011-12/asmtreadscorguide_informational_eng.pdf
ODE Informational Text Reading Scoring Guide (Spanish): http://www.ode.state.or.us/wma/teachlearn/testing/scoring/guides/2011-12/asmtreadscorguide_informative_spn.pdf
ODE Informational Text Reading Scoring Guide in Student Language (English): http://www.ode.state.or.us/wma/teachlearn/testing/scoring/guides/student/readingmidhighinformational.pdf
ODE Informational Text Reading Scoring Guide in Student Language (Spanish):

http://www.ode.state.or.us/wma/teachlearn/testing/scoring/guides/student/readingmidhighinformational_spn.pdf
Writing scoring guides:

SBAC Explanatory Writing Scoring Guide: http://sbac.portal.airast.org/wp-content/uploads/2015/03/Explanatory-050814.pdf
ODE Informative/Explanatory Writing Scoring Guide (English): http://www.ode.state.or.us/wma/teachlearn/testing/scoring/guides/2014-15/wriscorguide_info-argu_eng.pdf
ODE Informative/Explanatory Writing Scoring Guide (Spanish):

http://www.ode.state.or.us/wma/teachlearn/testing/scoring/guides/2014-15/wriscorguide_info-argu_spn.pdf 
ODE Writing Scoring Guide in Student Language (English):

http://www.ode.state.or.us/wma/teachlearn/testing/scoring/guides/2011-12/wristudlangscorguide_hs_cv_eng.pdf
ODE Writing Scoring Guide in Student Language (Spanish):

http://www.ode.state.or.us/wma/teachlearn/testing/scoring/guides/2011-12/wristudlangscorguide_hs_cv_spn.pdf
Social Science scoring guides:

ODE Social Science Scoring Guide (English): http://www.ode.state.or.us/wma/teachlearn/testing/scoring/guides/2011-12/socsciscorguide_hs_eng.pdf
ODE Social Science Scoring Guide (Spanish):

http://www.ode.state.or.us/wma/teachlearn/testing/scoring/guides/2011-12/socsciscorguide_hs_spn.pdf
ODE Social Science Scoring Guide (Russian):

http://www.ode.state.or.us/wma/teachlearn/testing/scoring/guides/2009-10/russocscianalysis_hs_0910.pdf
ODE Social Science Scoring Guide in Student Language (English):
http://www.ode.state.or.us/wma/teachlearn/testing/scoring/guides/student/socsciscorguide_stdnt_hseng_1112.pdf
ODE Social Science Scoring Guide in Student Language (Spanish):

http://www.ode.state.or.us/wma/teachlearn/testing/scoring/guides/student/socsciscorguide_stdnt_hsspn_1112.pdf
ODE Social Science Scoring Guide in Student Language (Russian):

http://www.ode.state.or.us/teachlearn/testing/scoring/guides/russianstudent_hs_0809.pdf


	PART IV
	

	PREPARATION
	1) Review all resources and decide which components you will include and how many lessons to allot for this curriculum. (Note: Almost every component can be used as a stand-alone piece or combined with other components.) If you choose to conduct a Socratic Seminar, decide which extension materials or other outside materials you will use.
2) Read and take notes on “The Farmers of Tanner Creek” essay.

3) Prepare your chosen handouts. (If you want to use the reading assessment as an official work sample, you may choose to copy and paste the text of the essay and reading assessment questions into the official work sample template provided.)

4) Preview and prepare the Chinese immigration introduction mini-lecture and PowerPoint. Print out the notes for each slide and review them before lecturing. You may choose to include only some of the notes in your lecture.
5) Preview and prepare optional extensions.

	READING STRATEGIES
	I. Model and instruct students to use the AVID® Marking the Text: Social Studies strategy as they read the article.
1) Before reading, number the paragraphs. (A paragraph begins at any break in the text, even if it is not indented.)
2) While reading, circle key vocabulary, dates, names, historical events, and important numbers/statistics.

3) After reading, go back and re-read sections, underlining evidence, facts, descriptions, and cause-and-effect relationships.

II. While reading, pause at various places and model the think-aloud strategy to demonstrate comprehension/summarization of the text.

III. Model and instruct students to use the Learn-Read-Discuss strategy.

1) Present brief lecture and PowerPoint on Chinese immigrants while students take Cornell or other structured notes.

2) Students read article (using teacher’s designated strategies).
3) Students engage in small- or large-group discussion, synthesizing information from the lecture and article.



	INSTRUCTIONAL PLAN

	1) Introduction:

     Tell students that you will be presenting some background information to help them better understand the essay they will read (Listen-Read-Discuss strategy). Ask them to prepare materials to take notes in whatever style you choose (Cornell, outlining, charting, etc.). Pre-teach any note-taking strategies as necessary. 
     Pause and give students time to answer the warm-up question at the beginning of the presentation. You may choose to have them conduct a think-pair-share before moving into the lecture.

     Present the brief lecture and PowerPoint on Chinese Americans to pre-teach some key concepts. Tell students that text on the slides has been deliberately kept to a minimum to encourage them to employ their best listening skills. Guide them to write down the key headings on each slide and listen for supporting details for each heading during the lecture. (Of course, if students need more linguistic scaffolding and support, you may choose to add extra text from the lecture notes to the slides, and/or only lecture on a few details for each heading.)
     Pause and give students time to answer the post-lecture questions. You may choose to have them conduct a think-pair-share or closing discussion before moving on to further lesson steps.

2) Vocabulary (optional differentiation):
a. Frontload vocabulary and concepts from the essay prior to reading. Provide definitions or ask students to look up and record definitions. As an alternative, delay adding definitions until after reading, and ask students to use context to determine preliminary definitions as they read.

b. Ask students to identify and circle vocabulary words in the essay as they read. 

c. After reading, review and clarify vocabulary words, and ask students to write down the sentence from the essay that uses each word.

3) Reading:

     After reviewing the reading strategy, read the essay with students or ask them to read silently. If reading aloud, pause to review and synthesize information at various points before proceeding, using think-alouds or other strategies. Consider using additional maps of Goose Hollow before, during, and after reading to facilitate comprehension of the concepts.
4) Reading assessment:
     (Note: If you want to use the reading assessment as an official work sample, you may choose to copy and paste the text of the essay and reading assessment questions into the official work sample template provided.)

     Explain to students that they will demonstrate their comprehension of the essay by completing a reading assessment that contains two “Demonstrate Understanding” questions, two “Develop an Interpretation” questions, and two “Analyze Text” questions. You may choose to review the reading scoring guide with them before starting. Tell students whether you will use this as a collaborative practice assessment (completed as a jigsaw or with partners), a formative assessment, or a summative assessment and/or official work sample. It is recommended to allot at least two uninterrupted 50-minute sessions or one 90-minute session for students to complete the assessment. (There are no time limits for work samples, and some students may need multiple sessions to complete the assessment.)
5) Poetry assignment (optional extension):
     (Note: This assignment can be given before or after the reading assessment and spoken/written post-assessment.) 
     Explain to students that they will write a poem based on information from the essay. Review the instructions on the poem handout. Optional: Read and discuss the sample poem before giving students time to brainstorm and write (see scaffolded version of assignment). 
     Help students edit and revise their poems individually or with partners or small groups. Guide them to focus on cutting or changing language in order to create the greatest impact. Ask them to think about the tone of their poems and what feelings they want to communicate to their audience, along with the feelings they want their audience to experience. Host a read-around session, in which students can choose to read their poems in their entirety or only a powerful line or stanza. They can give each other either written or verbal feedback, including only positive comments or one positive comment and one constructive criticism.
6) Spoken or written post-assessment:
     Decide whether you will use a spoken or written format for this assessment. Review the instructions on the discussion/writing assignment handout, and give students time to review and prepare notes on the essay and any additional texts you might assign or ask them to research. 

     For a written response, share what scoring guide you will use and give students additional instructions on response length and format. Set up instructional time to include each step of the writing process, including publishing and sharing if you choose, and any additional scaffolds and writing strategies. 
     For discussion/Socratic Seminar, share the discussion rubric and give students additional instructions on discussion expectations and format. Set up instructional time to include discussion preparation, the discussion itself, and de-briefing after the discussion. You may want to have students turn in their notes for a writing portion of the overall discussion grade. 


	DIFFERENTIATION
	ELL and SPED Supports: Scaffolded assignment options, vocabulary, reading strategies
TAG Extensions: Optional poetry assignment, “Future: Portland,” “Bitter Harvest,” “Hidden History,” and “Community in Flux” and “The Sheen of Something Broken” extensions, additional resources and related reading, Socratic Seminar leadership opportunities and outside research

	ASSESSMENT/ STUDENT PERFORMANCE TASKS
	1) Reading assessment (Can be used as formative or summative)
2) Spoken or written post-assessment (Can be used as formative or summative)
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	ADDITIONAL RESOURCES/ RELATED READING
	· Oregon Encyclopedia (A Project of the Oregon Historical Society)
· Prince, Tracy J. Portland’s Goose Hollow. Arcadia Publishing, 2011.

· Wong, Marie Rose. Sweet Cakes, Long Journey: The Chinatowns of Portland, Oregon. University of Washington Press, 2004.



	OPTIONAL EXTENSIONS
	Poetry assignment

“Future: Portland” short films by Ifanyi Bell

“Bitter Harvest” essay and video content
“Hidden History” essay

“Community in Flux” essay

“The Sheen of Something Broken” essay

“Who Owns Portland?” property ownership map


� Christensen, Linda. Teaching for Joy and Justice: Re-Imagining the Language Arts Classroom. Rethinking Schools, Ltd., 2009.





